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Introduction
　　　　　　Thisessay　exalnines　the　effbct　ofattitudcs　and　motivation　on　thc　perfbrmance　ofEFL
Japanese　students.　The　first　part　of　the　essay　provides　an　overview　of　the　existing　theories
on　the　subject　ofattitudes　and　motivation.　Two　 theories　that　seem　best　suited　were　chosen:
Schumann'stheory　of　Social　Distance　and　Gardner　and　I,ambert'stheory　of
Integrative/lnshumcntal　Motivation.　These　theories　were　used　as　foundations　from　which　to
evaluate　the　attitudes　and　motivation　ofJapanese　EFL　students　learning　English　at　Asia
University.
　　　　　　Ninety　Freshmen　English　students　were　asked　to　fill　out　a　questionnaire　assessing
theirindex　of　social　distance　and　their　integrative/instrumental　motivation.　The　results　ofthe
questionnaire　were　descriptively　evaluated　and　discussed.　It　was　found　that　Schumann'sand
Gardner　and　Lambert'stheories　could　not　accurately　predict　he　Japanese　students'b'FL
performance.　Since　the　respondents　ofthe　questionnaire　did　not　form　a　significant
representative　sample　of　Japanese　students　the　results　were　not　treated　statistically.
"1'h
ereforc,　the　conclusion　reached　is　only　tenYaYive　and　not　absolute.
Attitudes　and　Motivation:The　Theoretical　Background
　　　　　　During　the　past　wenty　ears　ocial　psychologists　and　sociolinguists　have　engaged　in
considerable　research　trying　to　isolate　specific　elements　that　affect　the　attitudes　and
motivation　of　second　language　l arners.
　　　　　　In　the　sixties,　many　researchers　failed　toreach　conclusive　results　intheir　efforts　o
correlate　titudes　toward　the　second　language　community　with　success　insecond　language
learning.　Anisfeld　and　LambcrC　studied　the　influence　of　anti-Semitic　feelings　on　the
performance　ofstudents　ofHebrew　but　could　not　reach　conclusive　results(Gardner,1985,　p.
45).Inconclusive　results　were　also　reached　by　Lambent　et　al.,　who　found　that　Francophilia
was　positively　related　with　success　among　beginner　students　ofFrench　but　negatively　related
among　advanced　students.　Gardner　too,　found　that　in　some　parts　ofthe　United　StaCes　Yhere
was　no　correlarion　between　achievement　and　attitudes.
　　　　　　Anew　picture,　though,　emerged　in　the　early　seventies.　Some　researchers　concluded
that　apositive　attitude　towards　the　second正anguage　Commしmity　is　very　beneficial　to　students
who　acquire　a　second　language.　Mueller　and　Miller　showed　that　attitudes　toward　French
people　were　correlated　with　second　language　p rformance(Gardner,1985,　p.4 ).　Jacobsen
and　Imhoof　also　came　to　the　same　conclusion.　Their　findings　showed　that　Protestant
missionaries　living　in　Japan　were　much　more　likely　tobe　able　to　learn　Japanese　ifthey　were
Japanophiles.　Spolsky　found　that　among　foreign　students　living　inthe　United　States,　their
identification　with　English　speakers　was　positively　associated　with　their　achievement.
　　　　　　Social　scientists　have　also　shown　that　societal　factors　sometimes　influence　the
attitudes　of　tudents　owards　a　second　language.　Incertain　societies　linguistic　work　is
considered"feminine."　In　such　societies(i.e.　United　States)girls　tend　to　do　better　than　boys.
In　other　societies(i.e.　Germany)linguistic　studies　are　considered　valid"masculine"subjects
and　boys　tend　to　perform　as　well　as　girls.
　　　　　　"fhe　ffect　ofsocial　c ass　membership　on　second　language　acquisition　was　studied　by
Burstall　etal(Loveday,1982,　p./6).　They　found　that　English　speaking　children　ofhigh
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economic　status　were　more　positive　towards　studying　French.　Ofcourse,　one　must　he　careful
not　to　over-generalize　fromthese　results.　Children　with　a　positive　attitude　would　not　be
positively　inclined　Costudy　alanguage　with　a　low　status　in　their　community.
　　　　　　Dittmar&Klein　found　that　even　when　there　is　no　formal　instruction,　p sitive　and
fi　equent　social　contact　between　irmnigrants　andnative　speakers　ofthe　second　language　is
enough　to　help　them　acquire　a　working　knowledge　ofthe　second　language.　In　their　study　of
Italian　and　Spanish　immigrant　workers　in　Germany,　the　most　important　indicator　of
successful　second　language　acquisition　waspositive　contact　with　native　speakers　during
leisure　activities(Loveday,1982,　p.17).
　　　　　　In　cases　where　there　is　a　negative　stereotype　towards　speakers　ofasecond　language,
the　study　ofthe　language　becomes　very　difficult.　In　the　United　States,　the　teaching　ofcertain
languages　i associated　with　minority　groups(French　in　Vermont　and　New　I　lampshire,　and
Spanish　in　California).　Unless　the　teacher　succeeds　in　presenting　these　linguistic　minority
groups　in　a　favorable　light,　he　minority　status　ofthe　second　language　speaking　communities
will　adversely　affect　the　attitudes　of　the　students　ofthese　languages(Loveday,1982,　p.19).
Another　example　comes　from　Canada　and　the　United　States.　This　comnnmity　has　adopted　a
defensive　stand　that　frowns　upon　the　use　of　Lnglish　by　community　members.　Gatbouton　and
Segalovitz　have　shown　that　he　negative　attitudes　ofFrench　Canadians　are　so　intense　that
they　rule　out　as　community　leaders　their　members　who　arc　proficient　i 　English.　Such
proficient　bilinguals　rcconsidered　to　have　mixed　loyalties　andare　seen　as　etturic"traitors"
(Loveday,1982,　p.27).
　　　　　　Amore　comprehensive　approach　to　the　influence　of　attitudes　on　econd　language
perfbrmance　has　been　offered　bySchumann(Schumann,1976,　p.135),　His　main　pdnt　is　that
the　social　distance　b tween　two　communities　influences　thecapacity　ofthe　members　of　one
community　to　Team　the　language　ofthe　second　community.　He　suggests　hat　here　will　be
social　distance　when　one　ofthe　following　factors　comes　into　play:When　the　second　language
learning(2LL)group　is　dominant　or　subordinate;when　both　groups　eek　preservation　and
high　enclosure　for　the　2LL　group;when　the　2LL　group　has　a　high　population　and　is　marked
for　its　cohesiveness;when　thetwo　groups　do　not　share　similar　cultures;when　theattitudes　of
the　two　groups　are　negative　towards　each　other;and　finally,　when　the　duration　fthe　stay　of
the　2LL　group　in　the　area　ofthe　target　language(TL)group　is　short.　Ifone　or　more　ofthese
factors　exist,　hey　raise　the　social　distance　b tween　the　two　groups.　This　Icads　to　a　bad
learning　situation　that　hinders　the　capacity　ofthe　2LL　group　to　acquire　the　language　ofthe　TL
group.　Conversely,　when　these　factors　are　absent,　here　is　no　social　distance　b tween　the　two
groups　which　leads　to　a　good　learl血ig　situation,
　　　　　　Schumann　offers　as　an　example　ofagood　learning　situation　thecase　ofAmerican-
Jewish　immigrants　oIsrael　and　as　an　example　of　a　bad　learning　situation　thecase　of
Americans　living　inSaudi-Arabia　andAmerican　Indians　in　the　United　States.　Inthe　former
case,　the　American-Jewish　mmigrants　consider　themselves　qual　to　the　Israelis,　they　seek　to
assimilate,　they　are　not　cohesive,　they　share　the　same　values　with　the　TL　group,　and　they
want　to　stay　permanently　inIsrael.　All　ofthese　factors　eliminate　the　social　distance　b tween
the　two　groups　and　enhance　the　capacity　ofthe　2LL　group　to　learn　Hebrew.　The　opposite　is
true　in　the　latter　two　cases.　The　Americans　living　in　Saudi　Arabia　re　thought　of　as
economically　and　technically　superior,　they　have　a　very　different　culture　from　the　Saudis,
both　groups　eek　high　enclosure　and　are　very　cohesive,　and　moreover　the　Americans　are　in
Saudi　Arabia　for　a　limited　amount　oftime(two　to　three　years).　The　American　Indians(i.e.
Navajo)share　the　above　factors　except　hat　hey　are　the　ones　who　are　considered　inferior　in
comparison　tothe　dominant　Anglo-Saxons.　Iu　these　two　situations,　both　Americans　living　in
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Saudi　Arabia　and　Alnerican　Indians　are　separated　by　great　social　distance　fi・om　the　respective
TL　group."Phis　leads　to　a　poor　learning　environment　that　hinders　Cheir　efforts　to　learn　the
target　language.
　　　　　　In　addition　to　general　sociological　factors(attitudes　towards　2LL　group-social
distance)that　affect　one'smotivation　to　study　a　language,　there　are　also　subjective　factors
that　influence　one's　motivation.　A　person　may　want　to　learn　a　language　as　piroficiently　and as
quickly　as　possible　for　professional　reasons.　Their　career　in　a　company　may　depend　upon
their　capacity　to　acquire　a　second　language,　a　factor　that　motivates　them　to　be　hard-working
students.
　　　　　　Uardner　and　Lambert　differentiate　between　two　kinds　ofmotivation:instrumental　and
integrative(Gardner&Lambert,1972,　p.3).　Instrumental　motivation　refers　tolanguage
learning　situations　where　the　student　has　a　utilitarian　go l(i.e.,　professional　advancement).
Integrative　motivation,　　the　other　hand,　characterizes　students　who　study　asecond　language
because　they　are　interested　in　the　cultural　values　of　the　target　language　group.　Gardner　and
Lambert　suggest　that　integrative　motivation　is　more　effective　forsecond　language　acquisition.
The　researchers　studied　the　performance　ofFrench　Americans　in　Louisiana　and　Maine　who
were　studying　French.　It　was　found　that　French-Americans　with　an　integrative　motivation
toward　French　culture　did　considerably　etter　than　the　ones　who　were　either　apathetic　or
negatively　predisposed　toward　French　culture.　Although　normally　the　integrative　motivation
is　more　effective,　in　cases　where　there　is　a　very　important　u ilitarian　needfor　the　language,
instrumental　motivation　can　he　also　very　effective.　R cent　immigrants　othe　United　States　or
students　ofEnglish　abroad　may　achieve　positive　results　ifthey　are　instrumentally　motivated.
Uardner　and　Lambert　examined　the　motivation　fstudents　of　English　in　the　Philippines.
They　found　that　instrumentally　motivated　Filipinos　were　very　successful　at　earning　English
(Gardner&Lambert,1972,
p.141).
　　　　　　Lately,　Schumann'sand　Gardner　and　Lambert's　theories　have　come　under　fire　by
other　linguists　who point　out　that　it　is　hard　to　establish　with　certainty　whether　motivation
and　social　distance　r sults　insuccess　or　whether　success　in　learning　results　ina　snore　positive
attitude　towards　the　second　language'sculture(McDonough,1981,p.29).　Moreover,　second
language　learning　seems　to　be　affected　byother　variables　such　as　quality　ofstudying　habits,
quality　ofteaching　methods,　and　the　rapport　between　the　teacher　and　the　students.　Inan　EFL
setting　where　English　is　just　another　subject　tobe　mastered　by　the　students,　heabove
variables(studying　habits,　teacher/student　rapport,　etc.)may　be　more　important　aspredictors
ofsuccess　than　Schumann'sand　Gardner　and　Lambertstheories.
The　Study　of　Attitudes　and　Motivation　of.Japanese　Students　Learning　English
　　　　　　The　Japanese　historical,　social,　and　educational　b ckground　gives　ample　information
about　he　attitudes　ofJapanese　towards　the　English　speaking　world　in　general　and　the　English
language　in　particular.　These　attitudes　s em　to　have　hampered　the　learning　ofEnglish
although　itis　considered　a　necessary　tool　for　Japanese　economic　growth.
　　　　　　Japan　was　cut　off　rom　the　rest　ofthe　world　for　a　long　rime.　This　lcd　to　the　creation
ofan　insular　mentality　that　deified　things　Japanese　and　frowned　upon　anything　foreign.　The
ruling　Japanese　elite　f lt　culturally　superior　tothe"barbarians"living　across　the　shores　and
did　not　wish　to　associate　with　them.　Contacts　with　foreigners　were　extremely　imited.
According　to　Schumann's　index　ofsocial　distance,　Japanese　attitudes　hampered　the　learning　of
aforeign　language.　There　was　also　uo　instrumental　or　integrarive　motivation　to　study　English
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since　there　was　no　economic,　social,　or　cultural　interest　in　the　English　language.
　　　　　　After　the　Meiji　revolution,　it　became　increasingly　clear　that　English　was　necessary　for
Japanese　economic　and　social　advancement.　This　became　even　more　evident　after　World　War
II.　But　there　may　still　bea　certain　degree　of　social　distance　b tween　the　two　cultures　that
affects　Japanese　attitudes.　According　to　Schumann,　the　following　two　factors　are　probably
responsible　forthe　social　distance:First,　America　is　considered　a　dominant　political　power,
but　Japanese　culture　and　society　isthought　ofas　superior　tothe　American　one;and　second,
both　cultures　are　cohesive,　with　populations　which　seldomly　interact　with　each　other.
Japanese　students　are　instrumentally　motivated　tolearn　English　grammar　in　order　to　gain
admission　toprestigious　universities,　and　business　people　often　must　learn　English　as　ajob
requirement,　butit　is　not　common　to　find　among　the　Japanese　anintegrative　motivation
towards　the　study　of　English.
　　　　　　Agroup　ofJapanese　Freshmen　English　students　was　tested　in　order　to　see　whether
their　degree　ofsocial　distance　and　their　integrative/instrumental　motivation　were　accurate
predictors　fEFL　success.　Their　answers　howed　that　here　is　no　correlation　between　such
attitudes　andmotivations　and　their　performance.　The　students　were　asked　to　evaluate　heir
attitudes　towards　American　culture　and　people,　their　motivation,　a dtheir　progress　in
learning　the　new　language.　What　emerged　from　the　answers　was　that　other　factors　were　more
instrumental　iu　EFL　success,　uch　as　enjoyment　of　EFI,　classes　because　ofastronb　rapport
with　the　American　language　lecturers.　Thestudents　reacted　favorably　tothe　lecturers'
teaching　methods,　enthusiasm,　and　sensitivity　to　heir　needs.
Subjects　And　Setting
　　　　　　Since　the　opinion　quesrionnaire　was　administered　to　asmall　subject　pool　of　ninety
Japanese　students　generalizability　s　captioned.　The　average　age　ofthe　respondents　was　from
eighteen　totwenty.　All　students　were　taking　Freshmen　English　classes.　Both　male　and
female　students　were　tested.　The　male/female　ratio　was　54/36.　The　students　filled　out　the
questionnaire　while　in　class.
Format　Analysis
　　　　　　"1'he　questionnaire　was　based　on　the　theories　ofSchumann　and　Gardner　and　Lambert.
It　consisted　offorty-two　questions.　The　questions　examined　whether　the　motivation　fthe
students　was　i飢egrative　or　instrumental,　and　the　degree　ofsocial　distance　f lt　by　the　students
toward　the　United　States.　inaddition,　thestudents　were　asked　to　rate　their　EFL　performance,
both　in　high　school　and　presently　atAsia　University.
valuation　Of　Results
　　　　　　The　questionnaire　measured　the　students'attitudes,　motivation,　a dtheir　social
distance.　The　students'responses　showed　a　strong　interest　in　American　movies　and　nmsic,
and　a　curiosity　towards　life　in　America.　The　majority　ofthem　would　like　to　visit　it　at　least
once.　But　while　they　were　interested　in　American　culture,　they　were　ambivalent　intheir
attitudes　towards　Americans　living　in　Japan.　Halfofthe　students　would　not　rent　housing　to
Americans.　Most　ofthem　felt　that　heir　Japanese　culture　was　something　positive　that　had　to
be　cherished　and　preserved,　anda　great　number　ofthem　did　not　think　that　Americans　hould
adopt　aspects　ofthe　Japanese　culture.　Itis　interesting　to　ote　that　half　ofthe　students　came
from　households　which　harbored　negative　f elings　towards　Americans.　Finally,　although　most
students　wanted　to　master　the　new　language,　they　also　believed　that　it　was　not　necessary　for
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all　Japanese　p ople　to　Learn　how　to　speak　English.　According　to　Schumman,　the　majority　of
the　students'index　ofsocial　distance　issomewhere　in　the　middle,　and　he　would　predict　that
their　success　would　be　negatively　affected　atleast　up　to　a　certain　level　because　of　their　strong
sense　of　cultural　values.
　　　　　　It　was　also　found　that　he　motivation　fthe　students　was　not　integrative,　but
instrumental.　Their　main　reason　for　studying　English　was　in　order　to　better　their　employment
opportunities.　But　they　were　not　strongly　instrumentally　motivated　since　the　majority　ook
the　course　because　it　was　required,　and　they　were　not　sure　if　they　would　continue　totake
other　English　courses　as　electives　in　the　futしlre.
　　　　　　Based　on　these　results,　one,　following　Schumann'sand　Gardner　and　Lamberts
theories,　would　suspect　a　compromised　performance　and　a　lack　of　real　progress.　Asit　turned
out　though,　the　students'index　of　social　distance　and　their　instrumental　motivation　were　not
accurate　predictors　f　uccess.　There　were　many　instances　where　students　with　a　strong
index　of　social　distance　w re　very　satisfied　with　their　English　classes　because　they　liked　the
teachers　and　found　them　interesting.　Also,　many　students　who　were　not　strongly　motivated
in　an　instrumental　or　integrative　sense,　and　were　taking　English　because　it　was　a　required
course,　were　expecting　good　grades　and　they　were　looking　forward　to　attending　Che　classes.
　　　　　　It　seems　that　in　a　Japanese　academic　setting,　where　English　is　just　another　subject,　the
teacher-student　relationship　isamore　important　motivating　factor　than　Schuman'sindex　of
social　distance　orGardner　and　Lambert's　instrumental/integrative　motivation.　Most　ofthe
students　were　very　excited　about　heir　1　nglish　classes.　They　believed　they　were　learning　good
English,　and　were　happy　with　the　progress　they　were　making.　They　were　positively　inclined
towards　their　American　English　language　teachers　because　they　were　kind,　friendly,　spoke
clearly,　andheld　interesting　classes　full　offun　activities.　The　students　looked　forward　to
going　to　these　classes　because　they　felt　they　were　learning　how　to　speak　IJnglish　for　the　first
time　in　their　lives.　Moreover,　they　were　very　happy　with　the　Japanese　English　language
teachers　whom　they　described　asmethodical　nd　organized.　Incontrast,　themajority　of
respondents　hada　negative　disposition　towards　their　high　school　English　language　studies.
They　felt　that　hey　did　not　learn　anything　ofvalue　in　high　school　because　of　the　poor　teaching
methods　employed　there,　which　were　characterized　by　tedious　grammar/translation　dr lls.
　　　　　　In　addition,　thestudents　overall　studying　habits(their　assessment　oftheir　academic
performance　atAsiaUniversity　andthe　number　of　hours　they　studied　English　per　week)were
quite　accurate　predictors　f uccess.　Ingeneral,　good　students　were　not　only　expecting　good
grades　in　English,　but　also　in　all　other　courses　they　were　taking.　Similarly,　many　poor
students　who　liked)　nglish　did　not　expect　to　get　a　high　grade.
Conclusion
　　　　　　It　seems　that　in　a　university　EFI,　setting　inJapan,　Shumann'sand　Gardner　and
Lambert'stheories　ar 　not　accurate　predictors　f　uccess.　Their　theories　are　ill-suited　because
in　academic　settings　where　F,nglish　is　taught　as　just　another　subject,　other　variables　may　be
more　important.　Inthe　present　case,　the　teaching　skills　ofthe　university　lecturers　combined
with　the　students'studying　habits　appear　to　be　the　defining　factors　far　their　motivation　a d
success.
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